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What other words come to mind when you see this
image?







Today’s :
practice:

- ldentifying the strategic components of the RISE grant and their rationale (1)
- Applying concepts from the implementation plan to our own practice (4)




RISE-IDLEA Grant

Increasing Diverse Learner Engagement & Achievement

Introduce a strategy to support all learners
Implement strategies/practice schoolwide
Support with PD, coaching, observation feedback
Gather data, reflect, and build upon strategies

“Raising the Cognitive Lift”



Phased Implementation Plan

Phase 1:
Engagement
Assessment Tool
Development

Phase 2: School
Engagement
Evaluation

) 4

Phase 3:
Engagement
Strategy
Identification

Phase 4:
Engagement
Strategy
Implementation
& Evaluation

Phase 5:

Results
Dissemination




STRATEGY & GOAL

® The overall strategy is to move students up on the DOK and
Bloom's Taxonomy scales. The two strategies that we will be
using are:

o workshop model/cooperative learning
O Bloom's learning objectives

e GOAL: In 4/4 classes (Math, Humanities, Science, and ELD),

teachers will implement the workshop model and incorporate
Kagan strategies 75% of the time. Learni

[ / n7q50bjective$ will be
"taught” daily and include Level 2/3 verbs 75% of the time.



Cognitive Lift

On a scale of 1-10, how
important do you think it is for us
to increase the student lift? Why?

How might we analyze the meme

with regard to cognitive lift and | I ﬂolll TI'“S

New Legacy’s academic culture
in particular?




O bJ eCt|Ve " The overall goal is to increase the cognitive lift for students by working strategically to move them up on
the DOK and Bloom's Taxonomy scales.

Strategy 1:
Implementing
workshop model +
cooperative learning

Strategy 2:
Breathing life into
learning objectives

Rationale: by finding ways for
students to “interact” with learning
objectives, they will move towards
“internalization” and higher levels of
metacognition/performance

Rationale: by increasing student o
work time, collaboration, and
discourse, learners will become more
independent and reach a deeper level
of thinking...




Bloom’s Taxonomy

Judging the value of |
information or ideas Eval u




Depth of Knowledge (DOK) Levels

Draw Identlfy

List

Define . Label
Memorize
Calculate lllustrate
Arrange Who, What, When, Where, Why Measure
Name
Repeat - Tabulate Report Inifer
Desian Tell Use _
8 Recall Recognize Quote Categorize
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Recite Collect and Display

Connect
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Compare
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Assess

. Develop a Logical Argument
Apprise Construct

Revise

Summarize

Show

Prove

Use Concepts to Solve Non-Routine Problems
Critique Compare
Explain Phenomena in Terms of Concepts

Formulate . Investigate
Draw Conclusions
Hypothesize Differentiate

Cite Evidence




Objective: e istoi ognitive it for students by jcally to move them up on the
DOK and Bloon's Taxonomy scales.

Strategy 1:
4 Strategy 2:
Implementing V&
Breathinglife into
workshop model + learning objectives

‘cooperative learning
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Strategy 1: Workshop Model + Cooperative Learning

g WORK TIME
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Workshop Model
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Success Criteria:
Workshop Maodel

WORK TIME
(confernng, cooperabve Jeaming,
writing, etc.)

ach &
Cesse

20-25 minutes

0O Workshop model is used at laast tihree timos per woek
0O Classes begin i a compelling “hook” and discussion of learning targots
0O Mini-lessons are short and skill-based to tho greatest extent possible

0 Work time is maximized and incorporates collaborative learning to the
greatest extent possible.

0O Classes end with a short (whole class) reflection and/or self-assossmont
around loarning targots




Cooperative Learning

Gallery walk Stand up, hand up, pair up
Fishbowl discussion

Spectrum or continuum

Inside-outside circle




(con!em‘ngi booperativélgaming,
~ writing, etc.)
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Success Criteria:

Collaborative Learning

ic seminar | igsaw

Four corners Fishbowl di ion Spectruny/continmuun Rally robin

Gallery walk i (ive one-get one i Stand up, hand up, pair up | Talking chips

0O Collaborative learning is built into work time at least three days per week

O Multiple collaborative learning structures are utilized to prevent redundancy,
but repetition of strategies is alse used to promote familiarity and

0O Collaboration fosters communication, literaey, and eritical thinking/problom
solving skills.

0O students actively engage in collaboration; reluctant participasnts receive
support and scaffolding.




Objective: istoi ogre i o students by

DOK and Bloor's Taxonomy scales.
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Strategy 2: Learning Objectives

Learning Targets



Suceess Criteria:

Bloomn’s Taxonomy/Learning Targets

Oraw  Meotly g

Defre Labed
Memarare

.
Oweekop & Logcal Angument a
Use Cancepts 10 Saive Non-Reutne Problers.
Explan Phenomens in Terms of Concepts
Tormadane
Drew Condusions
Differeatiots
Ote Ewdence

0O Learning targets are posted daily

O Learning targets are discussed/written with students daily and then reflected
upon at the end of class

0O Learning targets inelude level 2-3 verbs at least throe times per woeek

0O Learning targets are specific, measurable, and use student friendly language
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Article 1 - Collaboration (Four Corners)

Statement 1 - Learning targets are dumb.

Statement 2 - In my practice, learning targets have been used consistently and served as an
effective way to map learning outcomes/expectations.

Statement 3 - In my practice, learning targets have been a “bottom-up” process. Students
are involved in the writing of them and able to articulate their level of success in meeting
them.

Statement 4 - | would like to incorporate the ethos of this article into my practice.
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Workshop Model

Education WorldIs committed to bringing educators the practical tools they need to make good
decisions, engage ineffective leadership and implement strategies that work. e following.
excerpt from So What Do They Really Know? Assessment That Informs Teaching and Learning
describes the workshop model that the author reies on to oster a cycle of student work timely
Jeedback, and assessment. When students can show what they understand, you can adjust your
teaching to what they need the most.

Justlike the athletes on the field who do the majorlty of the ork during practice, students In
my classroom do the majority of the work by reading, writing, and thinking during class. By
organizing my time using the workshop model every day, all year long, | can ensure that
their reading, writing, and thinking are getting beter.

In ts simplest form, the workshop model has four basic parts: opening, minklesson, work
time, and debrlefing.

The openingIs an opportunity to share the day's learning targets and set the stage for the
day.

During the mini-lesson the teacher provides direct Instruction for the whole class.

During the work time, students get to dig in and practice the learming. This s the most
Important part of the workshop and therefore must be the longest part of the period. I try to
gve students the bulk of the class to work, practice, or apply what has been taught during

« As students work, | confer with individuals or small groups. Often my conferences
are pretty short—about two to four minutes long. The purpose of conferring is
twofold. | want to assess student learning and help them to buld stamina. When |
Confer | iy to flaure out what students know and what th: o
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Article 2 - Collaboration (Talking Chips)

Basic rule - a discussion only ends when all talking chips have been used.

Discussion Prompt 1 - What is your degree of experience using the workshop
model? If you haven’t used it in its entirety, which components have you used?
What is/could be the value of structuring a class in this way?

Discussion Prompt 2 - Classes this year will only be 40-45 minutes long. How
do you see the workshop model playing out in such short periods? What
challenges might we anticipate? Which workshop components might be the
hardest to implement thoroughly enough?




Article 3 - Reading

Step 1 - Perform a group reading of

article 3, with each person individually
circling “high impact” words or phrases
aS you go- Group work: Using cooperative learning groups effectively AUCFT Teaching Guides




Article 3 - Collaboration (Gallery Walk)

With a partner, write words/phrases
from your reading onto the posters that
might “speak to” their content. Use
that as a starting point, but also add
original ideas, words, or questions as
you go!




Debrief/Reflection

Whole group discussion:

1.) What three strategies will we
implement this year to try to
increase the cognitive lift for

students? v
2.) Which of the three are you most
excited to implement? e

3) WhICh Of the th ree WI” you need the - ldentifying the strategic components of the RISE grant and their rationale (1)
mOSt su ppOI"t Wlth? - Applying concepts from the implementation plan to our own practice (4)




O bJ eCt|Ve " The overall goal is to increase the cognitive lift for students by working strategically to move them up on
the DOK and Bloom's Taxonomy scales.

Strategy 1:
Implementing
workshop model +
cooperative learning

Strategy 2:
Breathing life into
learning objectives

Rationale: by finding ways for
students to “interact” with learning
objectives, they will move towards
“internalization” and higher levels of
metacognition/performance

Rationale: by increasing student o
work time, collaboration, and
discourse, learners will become more
independent and reach a deeper level
of thinking...




Success Criteria:
Workshop Maodel

WORK TIME
(confernng, cooperabve Jeaming,
writing, etc.)

ach &
Cesse

20-25 minutes

0O Workshop model is used at laast tihree timos per woek
0O Classes begin i a compelling “hook” and discussion of learning targots
0O Mini-lessons are short and skill-based to tho greatest extent possible

0 Work time is maximized and incorporates collaborative learning to the
greatest extent possible.

0O Classes end with a short (whole class) reflection and/or self-assossmont
around loarning targots




Success Criteria:

Collaborative Learning

O Collaborative learning is built into work time at least three days per week

O Multiple collaborative loarning structures are utilized to prevent redundancy,
but ropetition of strategies is alse used to promote familiarity

O Collaboration fosters communication, literacy, and critical thinking/problom
solving skills.

O students actively engago in collaboration; reluctant participants receive
support and scaffolding.




Suceess Criteria:

Bloomn’s Taxonomy/Learning Targets

Oraw  Meotly g

Defre Labed
Memarare

.
Oweekop & Logcal Angument a
Use Cancepts 10 Saive Non-Reutne Problers.
Explan Phenomens in Terms of Concepts
Tormadane
Drew Condusions
Differeatiots
Ote Ewdence

0O Learning targets are posted daily

O Learning targets are discussed/written with students daily and then reflected
upon at the end of class

0O Learning targets inelude level 2-3 verbs at least throe times per woeek

0O Learning targets are specific, measurable, and use student friendly language
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Calendar & Next Steps

‘ ‘ o ‘ o o a

Initial observations and Walkthrough with

conversations Rachael Gurian Cooperative learning clinic Repeat cycle



